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understandable. He also changed his tempo a lot.” Through listening and responding 
to comments like these, students work toward their own analysis of the speech and 
add to the information on their viewing grids. Students also comment on the aspects 
of the speech that made the speaker less credible. One student argues, “He talked 
about how we might not be president and we’re not going to be professional basket-
ball players. Aren’t there kids watching this? Kids still might have hopes and dreams. 
It’s way too harsh.” Nikie listens to the students and often verbally prompts them to 
add to or refine their responses or invites others to respond as well. 

Throughout this discussion, Nikie encourages her students to feel free to talk 
about a range of interpretations of the speech. Students in another section debate 
the purpose of Obama’s acceptance speech at Hyde Park, some claiming that his 
speech was too personal and general and should have outlined a plan for the country 
in the next four years. Others in the class disagree, talking about the informality of 
the speech and citing evidence that Obama was surrounded by his supporters in his 
hometown and was responding to a special, hopeful occasion. Nikie uses debates like 
this to help students understand that speeches are developed for particular purposes 
and audiences, and that a speech’s persuasiveness is contingent on multiple factors. 

FIGURE 4.1:  A viewing grid.
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