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in her students’ interactions in class: “I’m finding more now that my students are 
enjoying the book more. I had other teachers complain to me about students who 
are reading their books in the other teachers’ classes.” 

Charting the Practices

As Danielle has observed and articulated in the Oak Park vignette, how we think 
and talk about learning speaks volumes about what we value. And we, the teachers 
in these vignettes, jointly value fostering students’ lifelong learning. As Ann, Carissa, 
Peter, Steven, Linda, and I illuminate a range of pathways by which teachers plan 
with this goal in mind, we would be negligent if we represented planning as a recipe 
with the same steps for all. In fact, our individual planning processes vary widely 
across time, courses, and students. Figure 2.2 represents the range of pathways, or 
processes, by which teachers consider the integration of their teaching and the learn-
ing they plan for students.

FIGURE 2.2:  Pathways to planning and enacting instruction.
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